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4 points
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Thursdays 2:10-4pm
Schermerhorn 352
Prof. Caroline Marvin
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Office hours: TBA
Course Bulletin Description: What is curiosity and how do we study it? How does curiosity
facilitate learning? This course will explore the various conceptual and methodological
approaches to studying curiosity and curiosity-driven learning, including animal and human
studies of brain and behavior.
Prerequisites: PSYC UN1001 The Science of Psychology or an equivalent introductory
psychology course and instructor permission.
Full Description: As a scientific community, our understanding of what curiosity is and how it
works is still just beginning, but researchers in fields including developmental psychology,
cognitive neuroscience, behavioral economics, behavioral neuroscience, cognitive science,
educational psychology, philosophy, social psychology, and artificial intelligence have been
tackling this question in interesting and informative ways. This advanced seminar will provide a
critical review of this nascent literature, examining points of congruence and controversy and,
most importantly, identifying questions for future research.
Curiosity has puzzled philosophers and psychologists for centuries, but, over the past decade or
so, researchers have begun to explore the concept of curiosity in new and exciting ways, paying
particular attention to how and when curiosity enhances learning. We will begin this course by
exploring the most prominent theories of curiosity, thinking about how curiosity is defined and
operationalized and, therefore, how it might be measured. We will then explore what is currently
known about the neural substrates of curiosity, paying particular attention to the potential
involvement of reward processing networks in the brain. As curiosity spans several key
psychological topics, including memory, attention, decision-making, development, social
cognition, well-being, etc., we will devote the remainder of the course to examining curiosity
through these many lenses.
By examining curiosity from these different standpoints, we’ll not only develop an understanding
of what is known about curiosity, but we will also explore the variety of research methods and
modes of analysis available to the psychological scientist, identifying the relative merits and
limitations of each.
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Learning goals: By the end of this course, we will demonstrate our ability to:
● Describe and contrast primary theories of curiosity and key research findings across a
variety of subdisciplines within psychology and neuroscience.
● Apply critical thinking skills to evaluate research findings, paying particular attention to
the merits and limitations of different research methodologies.
● Analyze and summarize empirical scientific articles and synthesize findings across
multiple studies.
● Effectively communicate knowledge and ideas in written and oral form.
● Design a research study, articulating rationales and hypotheses and deciding on the
most appropriate research methods.

Role of PSYC GU4281 in the Psychology curriculum:
GU4281 is a seminar open to graduate students and advanced undergraduate students. It
fulfills the following degree requirements:
●

●
●

For undergraduates pursuing the Psychology major or concentration or the Psychology
postbaccalaureate certificate program, the course meets the Group I (Perception &
Cognition) distribution requirement.
For Psychology majors and Psychology Postbac students, it fulfills the seminar
requirement.
For Neuroscience & Behavior majors, it fulfills the advanced seminar requirement for the
Psychology portion of the major.

Topics and readings: Readings include empirical articles, review articles, and book chapters,
all of which will be made available as pdfs on Courseworks (Canvas). The schedule below
details discussion questions and potential reading assignments for each week. This list remains
subject to revision as new research continues to emerge.
Week 1: Introduction -- What is curiosity?
● How have philosophers, and psychologists and other scientists attempted to define and
understand curiosity?
● What are some major theories of curiosity and how do they agree/differ?
● Readings
○ Berlyne, D. E. (1954). A theory of human curiosity. British Journal of Psychology.
General Section, 45(3), 180-191.
○ Loewenstein, G. (1994). The psychology of curiosity: A review and
reinterpretation. Psychological bulletin, 116(1), 75.
○ Litman, J. (2005). Curiosity and the pleasures of learning: Wanting and liking new
information. Cognition & emotion, 19(6), 793-814.
○ Supplemental:
■ Berlyne, D. E. (1966). Curiosity and exploration. Science, 153(3731), 25–
33.
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Week 2: How do we measure it at the trait level?
● How do we measure trait levels of curiosity?
● How does trait curiosity map onto other personality traits and related constructs?
● Readings:
○ Kashdan, T. B., Stiksma, M. C., Disabato, D. D., McKnight, P. E., Bekier, J., Kaji,
J., & Lazarus, R. (2018). The five-dimensional curiosity scale: Capturing the
bandwidth of curiosity and identifying four unique subgroups of curious people.
Journal of Research in Personality, 73, 130-149.
○ Litman, J. A., & Silvia, P. J. (2006). The latent structure of trait curiosity:
Evidence for interest and deprivation curiosity dimensions. Journal of Personality
Assessment, 86(3), 318-328.
○ Mussel, P. (2010). Epistemic curiosity and related constructs: Lacking evidence
of discriminant validity. Personality and Individual Differences, 49(5), 506-510.
○ Supplemental:
■ Renner, B. (2006). Curiosity about people: The development of a social
curiosity measure in adults. Journal of personality assessment, 87(3),
305-316.
■ Kashdan, T. B., Gallagher, M. W., Silvia, P. J., Winterstein, B. P., Breen,
W. E., Terhar, D., & Steger, M. F. (2009). The curiosity and exploration
inventory-II: Development, factor structure, and psychometrics. Journal of
research in personality, 43(6), 987-998.
■ Litman, J., & Spielberger, C. D. (2003). Measuring epistemic curiosity and
its diversive and specific components. Journal of personality assessment,
80(1), 75–86.

Week 3: How do we assess curiosity as a state or behavior?
● What behavioral measures might tell us when people are curious?
● How does curiosity affect learning?
● What does curiosity look like in nonhuman animals?
● Readings:
○ Murayama, K., FitzGibbon, L., & Sakaki, M. Process account of curiosity and
interest: A reward-learning framework of knowledge acquisition. [preprint]
○ Bloom, P. A., Friedman, D., Xu, J., Vuorre, M., & Metcalfe, J. (2018). Tip-of-thetongue states predict enhanced feedback processing and subsequent memory.
Consciousness and cognition.
○ Shani, Y., Cepicka, M. C., & Shashar, N. (2011). Keeping up with the Joneses:
Dolphins’ search knowledge for knowledge’s sake. Journal of Economic
Psychology, 32(3), 418-424.
○ Supplemental:
■ Metcalfe, J., Schwartz, B. L., & Bloom, P. A. (2017). The tip-of-the-tongue
state and curiosity. Cognitive Research: Principles and Implications, 2(1),
31.
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■

■
■
■

■

Harlow, H. F. (1950). Learning and satiation of response in intrinsically
motivated complex puzzle performance by monkeys. Journal of
comparative and physiological psychology, 43(4), 289.
Hughes, R. N. (1968). Behaviour of male and female rats with free choice
of two environments differing in novelty. Animal Behaviour, 16(1), 92-96.
Stagner, J. P., & Zentall, T. R. (2010). Suboptimal choice behavior by
pigeons. Psychonomic Bulletin & Review, 17(3), 412-416.
Litman, J., Hutchins, T., & Russon, R. (2005). Epistemic curiosity, feelingof-knowing, and exploratory behaviour. Cognition & Emotion, 19(4), 559–
582.
Baranes, A., Oudeyer, P.-Y., & Gottlieb, J. (2015). Eye movements reveal
epistemic curiosity in human observers. Vision research, 117, 81–90.

Week 4: What might curiosity look like in the brain?
● What does neuron activity in nonhuman primates tell us about curiosity?
● What does neuroimaging in humans tell us about curiosity?
● Readings:
○ Bromberg-Martin, E. S., & Hikosaka, O. (2009). Midbrain dopamine neurons
signal preference for advance information about upcoming rewards. Neuron,
63(1), 119-126.
○ Blanchard, T. C., Hayden, B. Y., & Bromberg-Martin, E. S. (2015). Orbitofrontal
cortex uses distinct codes for different choice attributes in decisions motivated by
curiosity. Neuron, 85(3), 602-614.
○ Jepma, M., Verdonschot, R. G., Van Steenbergen, H., Rombouts, S. A., &
Nieuwenhuis, S. (2012). Neural mechanisms underlying the induction and relief
of perceptual curiosity. Frontiers in behavioral neuroscience, 6, 5.
○ Supplemental:
■ van Lieshout, L. L., Vandenbroucke, A. R., Müller, N. C., Cools, R., & de
Lange, F. P. (2018). Induction and relief of curiosity elicit parietal and
frontal activity. Journal of Neuroscience, 2816-17.

Week 5: What might curiosity look in the brain? (continued)
● What does neuroimaging in humans tell us about curiosity?
● How does curiosity enhance learning – and what are the underlying neural mechanisms
of this process?
● Readings:
○ Gruber, M. J., Gelman, B. D., & Ranganath, C. (2014). States of curiosity
modulate hippocampus-dependent learning via the dopaminergic circuit. Neuron,
84(2), 486-496.
○ Kang, M. J., Hsu, M., Krajbich, I. M., Loewenstein, G., McClure, S. M., Wang, J.
T. Y., & Camerer, C. F. (2009). The wick in the candle of learning: Epistemic
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○

○

curiosity activates reward circuitry and enhances memory. Psychological
Science, 20(8), 963-973.
Lau, J. K. L., Ozono, H., Kuratomi, K., Komiya, A., & Murayama, K. (2018).
Hunger for Knowledge: How the Irresistible Lure of Curiosity is Generated in the
Brain. bioRxiv, 473975.
Supplemental:
■ Ligneul, R., Mermillod, M., & Morisseau, T. (2018). From relief to surprise:
Dual control of epistemic curiosity in the human brain. NeuroImage, 181,
490-500.

Week 6: How does curiosity change across development?
● How do we measure curiosity in infants and children?
● In what ways is curiosity adaptive?
● Readings:
○ Twomey, K. E., & Westermann, G. (2018). Curiosity-based learning in infants: a
neurocomputational approach. Developmental science, 21(4), e12629.
○ Oudeyer, P. Y., & Smith, L. B. (2016). How evolution may work through curiositydriven developmental process. Topics in Cognitive Science, 8(2), 492-502.
○ Sakaki, M., Yagi, A., & Murayama, K. (2018). Curiosity in old age: A possible key
to achieving adaptive aging. Neuroscience & Biobehavioral Reviews.
○ Supplemental:
■ Gweon, H., Pelton, H., Konopka, J. A., & Schulz, L. E. (2014). Sins of
omission: Children selectively explore when teachers are underinformative. Cognition, 132(3), 335-341.
■ Engel, S. (2011). Children's need to know: Curiosity in schools. Harvard
Educational Review, 81(4), 625-645.
■ Smock, C. D., & Holt, B. G. (1962). Children’s Reactions to Novelty: An
Experimental Study of “Curiosity Motivation". Child Development, 631–
642.
■ Begus, K., & Southgate, V. (2012). Infant pointing serves an interrogative
function. Developmental science, 15(5), 611-617.
■ McGillivray, S., Murayama, K., & Castel, A. D. (2015). Thirst for
knowledge: The effects of curiosity and interest on memory in younger
and older adults. Psychology and aging, 30(4), 835.
■ Hsee, C. K., & Ruan, B. (2016). The Pandora effect: The power and peril
of curiosity. Psychological Science, 27(5), 659-666.
■ Cook, C., Goodman, N. D., & Schulz, L. E. (2011). Where science starts:
Spontaneous experiments in preschoolers’ exploratory play. Cognition,
120(3), 341-349.
■ Jirout, J., & Klahr, D. (2012). Children’s scientific curiosity: In search of an
operational definition of an elusive concept. Developmental Review,
32(2), 125-160.
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Week 7: How does curiosity relate to boredom, mind-wandering, and attention?
● What do we know about boredom? How does that map onto (or not) our understanding
of curiosity?
● How are curiosity and attention related?
○ Readings:
○ Eastwood, J. D., Frischen, A., Fenske, M. J., & Smilek, D. (2012). The
unengaged mind: Defining boredom in terms of attention. Perspectives on
Psychological Science, 7(5), 482-495.
○ Hunter, A., & Eastwood, J. D. (2018). Does state boredom cause failures of
attention? Examining the relations between trait boredom, state boredom, and
sustained attention. Experimental Brain Research, 236(9), 2483-2492.
○ Gottlieb, J., Oudeyer, P. Y., Lopes, M., & Baranes, A. (2013). Informationseeking, curiosity, and attention: computational and neural mechanisms. Trends
in cognitive sciences, 17(11), 585-593.
○ Supplemental:
■ Fahlman, S. A., Mercer-Lynn, K. B., Flora, D. B., & Eastwood, J. D.
(2013). Development and validation of the multidimensional state
boredom scale. Assessment, 20(1), 68-85.
■ Mercer-Lynn, K. B., Bar, R. J., & Eastwood, J. D. (2014). Causes of
boredom: The person, the situation, or both?. Personality and Individual
Differences, 56, 122-126.
■ Tze, V. M., Daniels, L. M., & Klassen, R. M. (2016). Evaluating the
relationship between boredom and academic outcomes: a meta-analysis.
Educational Psychology Review, 28(1), 119-144.
■ Kidd, C., Piantadosi, S. T., & Aslin, R. N. (2014). The Goldilocks effect in
infant auditory attention. Child development, 85(5), 1795-1804.
■ Mills, C., & Christoff, K. (2018). Finding consistency in boredom by
appreciating its instability. Trends in cognitive sciences, 22(9), 744-747.
■ Gottlieb, J. (2012). Attention, learning, and the value of information.
Neuron, 76(2), 281-295.

Week 8: How will we study curiosity? Experiment proposal workshop
● What questions are left unanswered or only partially answered?
● What do we still want to know about curiosity?
● How will we design studies to explore these unanswered questions?
● Assignment:
○ Draft experimental proposal due via Canvas (more details provided under Course
Requirements)
○ In-class presentation of proposed experiment

Week 9: How does curiosity affect information search?
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●
●
●

When and why do we choose to seek information?
How can the larger literature on exploration & exploitation help us understand curiosity?
Readings:
○ Wilson, R. C., Geana, A., White, J. M., Ludvig, E. A., & Cohen, J. D. (2014).
Humans use directed and random exploration to solve the explore–exploit
dilemma. Journal of Experimental Psychology: General, 143(6), 2074.
○ Gottlieb, J., & Oudeyer, P. Y. (2018). Towards a neuroscience of active sampling
and curiosity. Nature Reviews Neuroscience, 1.
○ Charpentier, C. J., Bromberg-Martin, E. S., & Sharot, T. (2018). Valuation of
knowledge and ignorance in mesolimbic reward circuitry. Proceedings of the
National Academy of Sciences, 115(31), E7255-E7264.
○ Supplemental:
■ Cohen, J. D., McClure, S. M., & Angela, J. Y. (2007). Should I stay or
should I go? How the human brain manages the trade-off between
exploitation and exploration. Philosophical Transactions of the Royal
Society of London B: Biological Sciences, 362(1481), 933–942.
■ Daw, N. D., O’doherty, J. P., Dayan, P., Seymour, B., & Dolan, R. J.
(2006). Cortical substrates for exploratory decisions in humans. Nature,
441(7095), 876.
■ Kahan, D. M., Landrum, A., Carpenter, K., Helft, L., & Hall Jamieson, K.
(2017). Science curiosity and political information processing. Political
Psychology, 38, 179-199.
■ Dubey, R. & Griffiths, T.L. (2019). Reconciling novelty and complexity
through a rational analysis of curiosity. [preprint]

Week 10: How does curiosity affect information search? (continued)
● What stifles curiosity?
● When do we avoid information and why?
● Readings:
○ Bonawitz, E., Shafto, P., Gweon, H., Goodman, N. D., Spelke, E., & Schulz, L.
(2011). The double-edged sword of pedagogy: Instruction limits spontaneous
exploration and discovery. Cognition, 120(3), 322-330.
○ Golman, R., Hagmann, D., & Loewenstein, G. (2017). Information avoidance.
Journal of Economic Literature, 55(1), 96–135.
○ Hertwig, R., & Engel, C. (2016). Homo ignorans: Deliberately choosing not to
know. Perspectives on Psychological Science, 11(3), 359–372.
○ Supplemental:
■ Pierson, E., & Goodman, N. (2014). Uncertainty and denial: a resourcerational model of the value of information. PloS one, 9(11), e113342.
■ Sweeny, K., Melnyk, D., Miller, W., & Shepperd, J. A. (2010). Information
avoidance: Who, what, when, and why. Review of general psychology,
14(4), 340.

7

■
■
■

Gigerenzer, G., & Garcia-Retamero, R. (2017). Cassandra’s regret: The
psychology of not wanting to know. Psychological review, 124(2), 179.
Howell, J. L., & Shepperd, J. A. (2012). Reducing information avoidance
through affirmation. Psychological science, 23(2), 141-145.
Moutsiana, C., Garrett, N., Clarke, R. C., Lotto, R. B., Blakemore, S. J., &
Sharot, T. (2013). Human development of the ability to learn from bad
news. Proceedings of the National Academy of Sciences, 110(41),
16396-16401.

Week 11: Can we make ourselves and others curious?
● What does curiosity look like in the classroom?
● How can we leverage prior knowledge to increase curiosity?
● Is curiosity contagious?
● Readings:
○ Gordon, G., Breazeal, C., & Engel, S. (2015, March). Can children catch curiosity
from a social robot?. In Proceedings of the Tenth Annual ACM/IEEE International
Conference on Human-Robot Interaction (pp. 91-98). ACM.
○ van Schijndel, T. J., Visser, I., van Bers, B. M., & Raijmakers, M. E. (2015).
Preschoolers perform more informative experiments after observing theoryviolating evidence. Journal of experimental child psychology, 131, 104-119.
○ Pluck, G., & Johnson, H. (2011). Stimulating curiosity to enhance learning.
GESJ: Education Sciences and Psychology, 2.
○ Baranes, A., Oudeyer, P.-Y., & Gottlieb, J. (2014). The effects of task difficulty,
novelty and the size of the search space on intrinsically motivated exploration.
Frontiers in neuroscience, 8, 317.
○ Supplemental:
■ Bull, S. G., & Dizney, H. F. (1973). Epistemic curiosity-arousing
prequestions: Their effect on long-term retention. Journal of Educational
Psychology, 65(1), 45.
■ Schulz, L. E., & Bonawitz, E. B. (2007). Serious fun: preschoolers engage
in more exploratory play when evidence is confounded. Developmental
psychology, 43(4), 1045.
■ Gentry, J. W., Burns, A. C., Dickinson, J. R., Putrevu, S., Chun, S.,
Hongyan, Y., . . . Gentry, R. A. (2014). Managing the curiosity gap does
matter: What do we need to do about it? Developments in Business
Simulation and Experiential Learning, 29.
■ Rossing, B. E., & Long, H. B. (1981). Contributions of curiosity and
relevance to adult learning motivation. Adult Education, 32(1), 25–36.
■ Mehta, H., Dubey, R., & Lombrozo, T. (2018). Your liking is my curiosity:
a social popularity intervention to induce curiosity. In Proceedings of the
Annual Conference of the Cognitive Science Society.
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■

Hill, K. M., Fombelle, P. W., & Sirianni, N. J. (2016). Shopping under the
influence of curiosity: How retailers use mystery to drive purchase
motivation. Journal of Business Research, 69(3), 1028-1034.

Week 12: How does curiosity improve our lives?
• Does curiosity enhance well-being?
• Can curiosity improve our academic, social, and professional lives?
• Readings:
o Lydon-Staley, D. M., Zurn, P., & Bassett, D. S. (2018). Inconsistent curiosity:
Augmentation and blunting of curiosity in daily life and implications for well-being.
o Isikman, E., MacInnis, D. J., Ülkümen, G., & Cavanaugh, L. A. (2016). The
effects of curiosity-evoking events on activity enjoyment. Journal of experimental
psychology: applied, 22(3), 319.
o Von Stumm, S., Hell, B., & Chamorro-Premuzic, T. (2011). The hungry mind:
Intellectual curiosity is the third pillar of academic performance. Perspectives on
Psychological Science, 6(6), 574–588.
o Supplemental:
§ Hardy III, J. H., Ness, A. M., & Mecca, J. (2017). Outside the box:
Epistemic curiosity as a predictor of creative problem solving and creative
performance. Personality and Individual Differences, 104, 230-237.
§ Kashdan, T. B., & Steger, M. F. (2007). Curiosity and pathways to wellbeing and meaning in life: Traits, states, and everyday behaviors.
Motivation and Emotion, 31(3), 159-173.
§ Powell, C., & Nettelbeck, T. (2014). Intellectual curiosity may not
incrementally predict academic success. Personality and individual
differences, 64, 7-11.
§ Wang, H., & Li, J. (2015). How trait curiosity influences psychological
well-being and emotional exhaustion: The mediating role of personal
initiative. Personality and Individual Differences, 75, 135-140.
§ Sheldon, K. M., Jose, P. E., Kashdan, T. B., & Jarden, A. (2015).
Personality, effective goal-striving, and enhanced well-being: Comparing
10 candidate personality strengths. Personality and Social Psychology
Bulletin, 41(4), 575-585.

Week 13: Where do we go from here? [Wrap-up, open questions, and presentation of
research]
● What might our experiments tell us about curiosity?
● What else will we want to know?

Course requirements

9

Class preparation and participation: The assigned readings are designed to expand your
knowledge of the field and to hone your critical thinking skills. The papers we’ll tackle this
semester are complex, so we’ll have a lot to discuss. Strong preparation and participation will
enable us to have high-level, thought-provoking discussion. We rely on each other to actively
and thoughtfully contribute to class discussions. Given that thorough reading enables thoughtful
discussion, you will be asked to submit a short (one-paragraph) reading response to
CourseWorks by 6:00 pm the night before each class period. The goal of these reading
responses is to help you keep current on course readings. The reading responses also help me
to understand where you may have had difficulty with the readings and what you were most
intrigued by, and, therefore, which areas may warrant more focus during class time. Each
reading response need only be a short paragraph, either discussing something interesting you
found in the readings or asking substantive questions about concepts in the reading you found
challenging. As the goal of these assignments is to keep you up to speed and to help guide my
teaching and our class discussions, the assignments will just be graded on a pass/fail basis. (I
can only accept responses submitted before the deadline.)
This is an upper-level, discussion-based seminar. To ensure that everyone is accountable for
thoroughly engaging with the material during class discussions, your active participation in these
discussions will contribute to your final grade. I do understand that for some people participating
regularly in class discussions can be difficult. Those students who might be concerned about
their ability to contribute to class discussions should see me. In such cases, we might be able to
work out other ways for you to contribute thoughtfully. Generally speaking, effective class
preparation and participation could include:
● Asking insightful or clarifying questions.
● Connecting the reading to other reading we’ve done in the course or reading you’ve
done on your own or in other classes, drawing parallels and/or contrasts among findings.
● Actively listening to fellow classmates and responding to their ideas.
● Offering thoughtful critiques of the research methodology and providing suggestions for
how it might be improved.
● Bringing in outside sources—potentially from the news media, your own experience, or
other sources—that shed light on these research questions.
Leading discussions: As a primary learning objective in this course is to help you hone your oral
and written communication skills, you will be asked to present an article and co-lead the class
discussion for at least two class meetings. I’ll provide more information and give a
demonstration of the sort of presentation I’m looking for in the first week of class. But, briefly,
you’ll walk us through your assigned article, describing the methods and results, highlighting
any strengths or weaknesses of the study design, and giving your thoughts on the meaning and
importance of the findings. Please be sure to meet with me at least two days prior to your
presentation, so that I can provide feedback and help answer any questions you might have. As
the goal is for you to become more skilled in presenting research findings and leading
discussions, in calculating grades, the second presentation will be weighted more heavily than
the first.
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Experiment proposal paper: Early in the course, you will be asked to start thinking about an
open question in the field of curiosity research and how you might address it with an empirical
study. We’ll discuss this project in greater depth during class, but, briefly, you’ll be asked to
submit a topic proposal, an experimental design, and a final draft of 10-15 pages that includes a
review of relevant literature, a thorough description of your experimental design, and a
discussion of anticipated results and how they would be interpreted. You’ll first be asked to
submit a topic proposal, which will include a short paragraph about your intended topic and a list
of at least five (and no more than 10) references you intend to use. I will make suggestions
regarding focus, potential sources, etc. Once your topic is approved, you will begin work on
designing the experiment. You will present your proposed design in class during Week 8 and
receive feedback from your colleagues and me. Your final research proposal paper will be due
the last day of classes.
Grading: Grades will be calculated based on the percentages outlined below.
A. Class preparation and participation...................................................25%
● Reading responses 10%
● Contribution to class discussion 15%
B. Discussion leading..............................................................................35%
● First presentation 15%
● Second presentation 20%
C. Experiment proposal paper.................................................................40%
● Topic proposal: 5%
● Proposed experimental design: 10%
● Final draft: 25%
Class policies:
Diversity & Inclusion: My aim is to foster a learning environment that supports a diversity of
perspectives and experiences and honors your identities. Please reach out to me with any
concerns or suggestions you may have to better address your learning needs and to improve
the effectiveness of this course. I look forward to working together to create a classroom
community built on mutual respect and inclusivity.
Students with Disabilities: Students with special needs who may require classroom/assignment
accommodations should make an appointment with me before or during the first week of class.
You should also contact the Office of Disability Services (ODS) in Lerner Hall before the start of
the course to register for these accommodations. The procedures for registering with ODS can
be found at http://health.columbia.edu/services/odsor by calling (212) 854-2388.
Academic integrity: As members of this academic community, we are responsible for
maintaining the highest level of personal and academic integrity: “[E]ach one of us bears the
responsibility to participate in scholarly discourse and research in a manner characterized by
intellectual honesty and scholarly integrity.... The exchange of ideas relies upon a mutual trust
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that sources, opinions, facts, and insights will be properly noted and carefully credited. In
practical terms, this means that, as students, you must be responsible for the full citations of
others’ ideas in all of your research papers and projects... [and] you must always submit your
own work and not that of another student, scholar, or internet agent” (from the Columbia
University Faculty Statement on Academic Integrity:
https://www.college.columbia.edu/faculty/resourcesforinstructors/academicintegrity/statement).
Plagiarism—whether intentional or inadvertent—is a serious violation of academic integrity. If
you have any questions about what constitutes plagiarism and/or how to properly cite sources,
please come to me. I am more than happy to help. Similarly, if you put yourself in a situation,
e.g., starting an assignment very late, in which you think your best option might be to cut some
corners, see me. It is far better to have a few points deducted from a paper than to compromise
your academic integrity and potentially put your academic standing in jeopardy.
Attendance: Class participation is the foundation of this course. Of course, there are times when
life gets in the way of things, but more than one absence will be detrimental to your learning –
and to your grade. One absence will not negatively impact your grade, but please inform me of
the absence as soon as possible. You will still be responsible for the work due in that class, e.g.,
reading responses and interim deadlines for the final paper.
Late assignments: It is not fair for you to get more time on your assignments than your peers. If
there’s an appropriate reason for turning an assignment in late, please discuss it with me well in
advance so that we can work out an arrangement. I will have to penalize late assignments,
unless there is an appropriate reason and the revised due date has been agreed upon ahead of
time.
Class Etiquette: Research shows that many of us think we’re good multi-taskers. Research also
shows that most of us are not. If you typically take notes or read papers on a laptop, you can
use the laptop in class. But, out of respect for your classmates and in the interest of your own
learning and ability to actively participate in class discussions, please refrain from using your
laptop inappropriately.

Syllabus is subject to revision. Updates will be posted on Courseworks.
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